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1. Teaching & Learning Program
Overview 
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PROGRAM “Bigger than a Bully” 
based on the children’s picture book Bigger than a Bully 
by Robert Patruno 

pitched at two Stage levels: 

 Catering to Stage 1 students

 Catering to students at approximately Stage 4  - pitched at upper primary/ lower secondary

DURATION OF 
UNIT 

Stage 1 Unit 

5 week program - 1 lesson per week (approx. 45 minute session) 

Stage 4 Unit – (upper primary/ lower secondary) 
10 week program - 1 lesson per week (approx. 45 minute session) 

UNIT OUTLINE These Units are designed to complement the Verona School Outreach Program “Bigger than a 
Bully” by providing a follow-on curriculum for class teachers to implement with their students to further 
explore the issues raised in the Program workshops.  

The “Bigger than a Bully” Program utilises the picture book Bigger than a Bully by Robert Patruno 
in order to explore the issue of bullying in schools. The book provides an alternative to passive 
acceptance/ paralysis in the face of bullying by emphasising the power of expressive communication: 
literally the idea that speaking up about what is happening can break the bullying cycle and thus is 
mightier than both aggression (physical or verbal) and the feelings of powerlessness that are often 
associated with victimisation.  

In the book, the narrator describes how he tells key authority figures about what is happening to 
him and is thus reassured and affirmed by those who care for him. However, speaking up also leads 
to the bully being confronted by the teacher and being given the opportunity to consider and own his 
own behaviour. Ultimately the bully is further humanised via the subsequent reshaping of 
relationships, whereby he is recast as a possible friend. 

Whilst the Units are pitched according to the Stage levels at which they are aimed, in essence 
each Unit is designed to support students to engage with the same key issues: 

1. Exploring what the book is about, including fleshing out the different aspects of bullying as
portrayed in the book, and in particular the power to change a situation – people working and
talking together to break a cycle

2. Identifying different feelings which arise/ contribute to the bullying dynamic – including those
feelings which might stop someone from acting or seeking to change things; and exploring
ways of expressing feelings and experience verbally

3. Positive solutions or genuine resolution of conflict: understanding the chain of events in the
book. This process is emphasised as a positive alternative to either remaining passive or
seeking negative “solutions”, which add to conflict

4. Representing what has been learned in a visual format (a) Stage 1 – Poster (b) Stage 4 –
short children’s picture book

The Units work by giving students the opportunity to develop skills in cartooning while they explore the 
issues at stake, providing them both with an access point for the text but also a vehicle for both self-
expression and visual representation of what they have learned. 

KEY CONCEPTS The key concepts I want the students to learn: 
 knowledge and awareness about the dynamics of bullying, generally, and especially that

bullying can be stopped
 knowledge and awareness about the emotional dynamics of bullying, specifically, and

developing skills in identifying and interpreting emotions from facial expressions and body
language, and in graphic representation such as cartoons

 skills and awareness about the importance of expressing how you are feeling through words
to people who care for you and are in positions of responsibility/authority

 understanding and awareness that talking and speaking up for yourself is different to
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“dobbing”; deconstructing the notion of “dobbing” as something which may work to 
perpetuate victimisation 

 speaking out when you are a victim of bullying and talking with others is actually “heroic” – 
understanding this in relation to the notion of being an agent of change  

 beginning simple cartooning (as a tool for communication) 
 Stage 1: organising and representing ideas visually – through creating a poster with an anti-

bullying theme   
 Stage 4: simple analysis of a picture book – examining how it is structured at the level of the 

whole text, and also in terms of identifying key writing/ cartooning techniques such as use of 
emotive language and use of cultural references to shape meaning 

 Stage 4: beginning creative writing – through creating a short picture book with an anti-
bullying theme 

CONNECTEDNESS 

Why does this 
learning matter? 

The learning matters 
because: 

Students are provided with an 
alternative to either passive 
acceptance of bullying or 
aggressive confrontation 
(turning bully), contributing 
directly to a school-based 
Bullying Prevention and 
Response Strategy. 
 
Exploring feelings and how to 
express them in helpful ways is 
a tool for the development of 
self-awareness, which 
promotes better emotional 
health and the development of 
resilience in children and young 
people. 
 

Students learn about: Students learn to: 
 the issue of bullying, 

especially its emotional 
dynamics 

 feelings; how to express 
them in a positive way, and 
ways of managing negative 
emotions 

 alternatives to passive 
acceptance of bullying OR 
aggressive reactions which 
might otherwise increase 
conflict 

 elements of cartooning – as 
a medium for storytelling 

 ways of organising ideas 
visually – concept maps,  
graphic organisers (Stage 
4) 

 identify the way feelings are 
represented and evoked in 
textual and graphic form 

 represent visually what they 
have learned about a topic 
in either poster format or in 
the form of a short 
children’s picture book 

 work independently and 
cooperatively in order to 
achieve work-oriented 
project goals 

 reflect more explicitly on 
their own levels of 
engagement in learning 
and their progress in 
working towards explicit 
learning goals 

 

SCOPE & 
SEQUENCE 

 

 

 

Stage 1 Unit 

 

 

 

 

 

 

 

 

 

The key point of engagement for the Unit is reading the picture book Bigger than a Bully. 
The goal is that students engage with the issue of bullying via analysis and discussion of this 
text but also alongside the opportunity to develop some skills in simple cartooning. These 
skills enable the students to access the text more effectively at an analytical/critical level but 
also equip them to be able to represent what they have learned in a form which combines 
cartoon graphics and text ie the poster (Stage 1) and the children’s picture book (Stage 4). At 
each Stage level, students will have lots of opportunity to practise and experiment with 
cartooning.   

At Stage 1 level, students will explore the emotional dynamics of bullying via reflective 
discussion of scenarios, sorting pictures into categories, experiments with puppets and 
deconstructed cartooning. Students will also work to create a semi-structured mixed-media 
collage – combining cut-out pictures of faces depicting different emotions, photographs taken 
of the puppets in feeling action and cartoons the students have drawn to represent the 
various feelings present in the text. 

Students will explore the notion of cause and effect by sequencing and organising 
enlarged laminated copies of different key “moments” in the text. They will explore alternative 
(negative and positive) scenarios via puppet improvisations.  

Finally, students will get the opportunity to bring together what they have learned as they 
work towards the key composition goal and assessment task of the unit: to individually 
produce a poster promoting a “working together” approach to stopping bullying. Students will 
be provided with models and examples to support them in this process. They will also be 
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Stage 4 Unit 

assisted with the cartooning aspects of the task. 

Throughout the process of the unit, students will be given the opportunity to both reflect on 
their own learning, using a self-reflection tool (worksheet), and to record some of their 
learning more formally with some simple literacy-based activities: factual cloze, mix & match 
definitions and some semantic collocation activities. 

At Stage 4 level, since the Unit is designed to be delivered over a longer period and with a 
more sophisticated publishing/writing goal in mind, students will work through a more complex 
and elongated reading process, encompassing pre-reading activities, post-reading, close 
analysis and deconstruction. The Unit will move through a number of activities designed to 
support students to access the key themes of the text as well as provide opportunity for skills 
practice – such as brainstorming, concept-mapping and visual representation of text (mind 
maps, matrices etc). In the close analysis of the text, special emphasis is placed on how 
meaning is shaped by drawing on particular cultural reference points (both in the cartoon 
graphics of the text and in the writing itself).  

A key focus will again be exploring the emotional dynamics of bullying. However at Stage 
4 level, closer attention will be paid to the way emotions are evoked and portrayed in the text. 
Students will also move on to reader’s theatre and some dramatic improvisations as a means 
of experimenting with the various effects different ways of talking can have on the way people 
process interactions with others (exploring tone of voice, body language and word content). 
Again students will examine the cartoons in the text closely as they discuss these emotional 
dynamics, and experiment and practise drawing cartoon figures and faces such that different 
facial expressions/ emotions are captured. 

In looking closely at the dynamics of bullying, students will also briefly explore some of the 
key terms used in current research such as bystander, passive bully, passive supporter 
henchman, defender and possible defender.   

Finally, students will have the opportunity to bring together all that they have learned by 
developing their own short children’s picture book, with a similar theme: eg “Talking and 
Working Together to make School a Safe Place”; “The Power of Speaking Out”; “Who are the 
Real Heroes?” Students will work through a series of activities which will effectively scaffold 
them towards this work goal: story planning, use of storyboards and some short cartooning 
workshops. 

Again, throughout the process of the unit, students will be given the opportunity to reflect 
on their own learning, using a self-reflection tool (worksheet) at key points. They will also 
complete any written activities in a student booklet. 
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Target Outcomes 
Early Stage 1 English Stage 1 English Stage 4 English 

TES1.1 Communicates with peers and known 
adults in informal situations and structured 
activities dealing briefly with familiar topics.  

TES1.2 Demonstrates basic skills of classroom 
and group interaction, makes brief oral 
presentations and listens with reasonable 
attentiveness.  

RES1.5 Demonstrates developing reading skills 
to read short, predictable written texts on 
familiar topics.  

RES1.7 Demonstrates an emerging awareness 
that written and visual texts convey meaning 
and recognises that there are different kinds of 
texts that serve different purposes.  

WES1.9 Engages in writing texts with the 
intention of conveying an idea or message.  

WES1.10 Produces simple texts that show the 
emergence of the grammar and punctuation 
needed to achieve the purpose of the text.  

WES1.13 Recognises some different purposes 
for writing and that own texts differ in various 
ways.  

 

TS1.2 Interacts in more extended ways 
with less teacher intervention, makes 
increasingly confident oral presentations 
and generally listens attentively.  

RS1.5 Reads a wider range of texts on 
less familiar topics with increasing 
independence and understanding, making 
connections between own knowledge and 
experience and information in texts. 

RS1.7 Understands that texts are 
constructed by people and identifies ways 
in which texts differ according to their 
purpose, audience and subject matter.  

WS1.9 Plans, reviews and produces a 
small range of simple literary and factual 
texts for a variety of purposes on familiar 
topics for known readers.  

WS1.10 Produces texts using the basic 
grammatical features and punctuation 
conventions of the text type.  

WS1.13 Identifies how own texts differ 
according to their purpose, audience and 
subject matter.  

1 responds to and composes texts for 
understanding, interpretation, critical analysis 
and pleasure 

2 uses a range of processes for responding to 
and composing texts 

4 uses and describes language forms and 
features, and structures of texts appropriate to 
different purposes, audiences and contexts  

5 makes informed language choices to shape 
meaning with accuracy, clarity and coherence 

6 draws on experience, information and ideas 
to imaginatively and interpretively respond to 
and compose texts 

7 thinks critically and interpretively about 
information, ideas and arguments to respond 

to and compose texts 

9 demonstrates understanding that texts 
express views of their broadening world and 
their relationships within it 

10 identifies, considers and appreciates 
cultural expression in texts 

11 uses, reflects on and assesses individual 
and collaborative skills for learning. 

Early Stage 1 PD/H/PE Stage 1 PD/H/PE Stage 4 PD/H/PE 
COES1.1 Expresses feelings, needs and wants 
in appropriate ways. 
DMES1.2 Identifies some options available 
when making simple decisions. 
COS1.1 Communicates appropriately in a 
variety of ways. 

DMS1.2 Recalls past experiences in 
making decisions. 
INS1.3 Develops positive relationships 
with peers and other people 
 
 
 

4.2 identifies and selects strategies that 
enhance their ability to cope and feel 
supported  
4.3 describes the qualities of positive 
relationships and strategies to address the 
abuse of power  
4.11 selects and uses communication skills 
and strategies clearly and coherently in a 
range of new and challenging situations  
4.12 assesses risk and social influences and 
reflects on personal experience to make 
informed decisions  
4.16 clarifies the source and nature of 
problems and draws on personal skills and 
support networks to resolve them 

Values and Attitudes Outcomes, apply across Stage levels, K-6: 
V1 refers to a sense of their own worth and dignity; 
V2 respects the right of others to hold different values and attitudes from their own; 
V3 enjoys a sense of belonging; 
V4 increasingly accepts responsibility for personal and community health 
 
 

Source: (NSW DEC) Bullying: Preventing and Responding to Student Bullying in Schools Policy, From 4.1.1 
Principals must ensure that the school implements an Anti-bullying Plan that includes strategies for: 
 developing a shared understanding of bullying behaviour that captures all forms of bullying including cyberbullying 
 developing a statement of purpose that outlines individual and shared responsibilities of students, parents, caregivers and teachers for 

preventing and responding to bullying behaviour 
 maintaining a positive climate of respectful relationships where bullying is less likely to occur 
 developing and implementing programs for bullying prevention   
 embedding anti-bullying messages into each curriculum area and in every year 
 empowering the whole school community to recognise and respond appropriately to bullying, harassment and victimisation and behave as 

responsible bystanders 
 developing and publicising clear procedures for reporting incidents of bullying to the school 
 responding to incidents of bullying that have been reported to the school quickly and effectively 
 matching a planned combination of interventions to the particular incident of bullying 
 providing support to any student who has been affected by, engaged in or witnessed bullying behaviour 
 providing regular updates, within the bounds of privacy legislation, to parents or caregivers about the management of the incidents 
 identifying patterns of bullying behaviour and responding to such patterns 
 monitoring and evaluating the effectiveness of the Plan 
 reporting annually to the school community on the effectiveness of the Plan 
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Special Needs: 

Both of the Stage 1 and Stage 4 Units are designed to be as hands-on and communicatively based as possible. 
There is lots of opportunity for students to explore things visually or through more concrete experiential learning, before 
they are required to complete any literacy-based tasks. However, these tasks can be further broken down to be made 
more accessible to students with low literacy or to students with intellectual disabilities. In many cases, whole activities 
could be left out if needed, in order to give more time to completion of the more hands-on tasks. 

However, since a key emphasis of both Units is on enabling students to become more aware about the emotional 
dynamics of bullying and in particular to recognising different feelings, this has particular implications for working with 
students with Autism Spectrum Disorders . In particular, the Units at both Stage 1 and Stage 4 levels, involve activities 
which require students to both practise interpreting feelings from the way people are portrayed in cartoons and in 
graphics and in practising representing/ portraying feelings through mime, role-play, puppet play and in cartoon drawing. 
These skills are particularly difficult for students with autism to achieve and so explicit and supported teaching is even 
more necessary. In this case, it would be strategic for students requiring additional support to be given supplementary 
one-on-support support if possible outside lesson time, as well as additional teacher’s aide support to complete class 
activities – amended or adjusted as needed. 

Aboriginal Perspectives: 

Whilst indigenous perspectives do not feature explicitly in the way this Unit is presented on paper, in the case of 
indigenous students being a part of a class group, a number of strategies should be applied.  

The relationship between racism and bullying is a complex one, particularly in relation to the schooling experiences 
of Aboriginal children and formation of identity. Inviting known Aboriginal elders with links to the school or other 
indigenous parents/ guardians to be a part of the initial Outreach Workshop would mean that that the issues in the book 
can be fleshed out and contextualised from the beginning.  If this dynamic of community participation is continued 
through the lesson sequence the Unit delivery would be further strengthened. This level of contextualisation for 
indigenous students is particularly vital at Stage 1 level and could be seen as an early years intervention strategy. 

In the case of the Stage 4 Unit, community participation would also be strategic and assist in contextualising the 
issues – although this should be done with sensitivity to the dynamics of working with older children.  

NB: The core of the book Bigger than a Bully, that speaking out is powerful and that bullies need to be confronted 
and given a chance to own their actions, is valid regardless of differences in cultural experience and perspective. Thus, 
it should be noted that this core theme might come into conflict with some patterns/ attitudes of dealing with racially-
based bullying which are normalised in the everyday experiences of some indigenous children. In this case, it is vital 
that this Unit be seen in the context of a school-wide Bullying Prevention & Response Plan, whereby involvement of key 
stakeholders such as Aboriginal parents and elders is part of a wider and more systematic process. This way, 
community participation in the class room will work to reinforce the key principles in the book in a way which is 
especially meaningful and empowering to indigenous students. 

Multicultural Perspectives: 

Again, multicultural perspectives are not made explicit either in the text of Bigger than a Bully or in the lesson design 
for this Unit. However discussions about bullying and harassment and its link with racism may arise, depending on the 
dynamics of individual classes and schools.  

There is room to explore this at Stage 4 at a more conceptual level by looking at the impact of racially-based bullying 
in the dynamics of the bullying cycle. However, it would be important to emphasise that passive and aggressive 
reactions to bullying are still disempowering and dysfunctional for victims, regardless of whether the bullying is racially-
based or not. 

 At Stage 1 level, the key focus of the Unit is really on recognising the power of feelings in holding us back from 
taking action to stop bullying. Again, this is pertinent even in the case of racially-based bullying. 

The key focus of the book Bigger than a Bully and the accompanying lessons is on empowering victims of bullying to 
recognise a positive alternative in breaking the cycle – that speaking out is powerful. A consequence of speaking out is 
the bully being confronted with the consequences of his own actions and being given the opportunity to change. This is 
just as vital in the case of racially-based bullying as it is in relation to any other kind. 
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Numeracy Strategies Improve 
Targets 

Literacy Strategies to Improve targets ICT Strategies &Target Areas 

Numeracy is not a key focus for this 
Unit. However, activities which 
include a more overt numeracy 
component include: 

 sequencing exercises

 spatial organisation in regard to
collage, poster and picture book
production

 peer scoring of student work

Student learning is supported by literacy-based 
worksheets which support basic skills development. 
However, the whole Unit design is underpinned by a 
Functional Grammar model of language and literacy 
teaching. This is reflected in: 
 Multi-modal language-based activities which build

towards independent writing as a goal of the Unit
Activity design which facilitates the gradual recasting 
of everyday language for talking about bullying into 
more technical and potentially more expressive 
communication 

 Use of interactive whiteboard

 Potential for students to produce a
“picture book” in power point form, where
appropriate

 Potential for graphics editing/
manipulation – taking photos of students
acting out feelings, then editing/
sequencing on computer or transforming
into cartoon interpretations

Assessment Key Resources 

 Formative assessment:
ongoing completion of set
class tasks

 Key summative assessment
task: production of a picture
book/ poster

 Peer-led assessment as an
integral part of the
assessment of the key task
(Stage 4)

 Student self-assessment
proformas, in review of the
Unit

 Copies of the book “Bigger
than a Bully” by Robert
Patruno

 Data projector

 Big screen

 Interactive whiteboard

 Access to PCs

 Digital camera

 Copies of Teacher Booklet

 Copies of Student Booklet or
student activity worksheets

 Copies of additional
activities in colour (and
laminated) as required

 Equipment to support role-
play activities including
props and cut-outs/ puppets
etc

 Materials for collage/ poster/
picture book production

 Drawing equipment required
for cartooning

Intellectual Quality Quality Learning 
Environment 

Significance Evidence of Learning 

Intellectually challenging tasks – 
the key assessment tasks for 
each Unit are Stage appropriate, 
as is the level of analysis 
required – all learning tasks are 
broken down so that explicit and 
systematic teaching is 
emphasised. 

 Clearly articulated learning
objectives – including
moving towards a relevant
and intellectually challenging
writing task, such that
students know where they
are going and why, with high
expectations for success

 Hands-on and play-based
tasks to promote concrete
experience with learning
concepts, and as a means of
creating and sustaining
student engagement

 Explicit assessment criteria
– in which peer-assessment,
based on shared 
understanding of those 
criteria, is integral to the 
assessment process (at 
Stage 4) 

The book “Bigger than a Bully” 
has a strong base in research 
about bullying. It is recommended 
that the Unit be implemented as 
part of an Outreach Program or 
at least in the context of a whole 
school approach to dealing with 
bullying per se, such that it is 
contextualised as much as 
possible with the needs of the 
school community.  

Connections are made 
throughout the Unit between 
students’ existing knowledge, the 
world of the text and “real life” 
experience.  

 Engagement in class-based
activities

 Assessment Tasks –
satisfactorily completed

 Presentation/ discussion of
completed assessment
tasks – one-on-one
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2. Stage 1 Unit Outline



STUDENT WELLBEING FOCUS: Bigger than a Bully 

PICTURE BOOK: Bigger than a Bully by Robert Patruno 

Week 
Unit 1 – Stage 1 – 5 sessions (1 session per week) 

Key Focus Overview of Strategy and Aims – including Pedagogical 
Rationale 

Assessment Strategies Syllabus Links 

1 
Engagement 

Key Focus Questions 
 How can we engage students in the reading/viewing and

learning process?
 How can we help students to make connections between

what they already know, what they have just experienced
(in the workshop) and where we are going in terms of
learning in the class room?

 Student participation in class
tasks, especially Y-chart

 Completion of Lesson 1
Worksheet

English 
TES1.1, ES1.7, WES1.13 
RS1.5, RS1.7,  

PD/H/PE 
V1, V2, V3, V4, COS1.1, DMS1.2 

2 
Exploration and 
Transformation: 

Feeling and 
Expressing 

Key Focus Questions 
 How can we enable students to explore the key concepts

for themselves?
 How can we help students to reflect on their own emotions

and help them to begin to explore the emotional dynamics
of bullying?

 How can we keep the learning hands on?
 How can we build on what we have already done?

 Student participation in class
tasks: guided discussion,
game & pair work

 Completion of Lesson 2
Worksheets

English 
TES1.1, TES1.2, RES1.7, WES1.13 
RS1.5, RS1.7,  

PD/H/PE 
V1, V2, V3, V4, COES1.1, DMES1.2, 
COS1.1, DMS1.2, INS1.3

3 
Exploration and 
Transformation: 

Feeling and 
Expressing 

Key Focus Questions 
 How can we help students to move another step beyond

what we have already done?
 How can we help students to begin to explore the emotional

dynamics of bullying?
 How can we represent what we have learned so far as a

class?

 Student participation in class
tasks

 Student participation in pair
work activities

 Completion of individual
collage

English 
TES1.1, TES1.2, RES1.7, WES1.13 
RS1.5, RS1.7,  

PD/H/PE 
V1, V2, V3, V4, COES1.1, DMES1.2, 
COS1.1, DMS1.2, INS1.3

Suggested pacing (approximate) and 

sequence of Unit activities 
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Week 
Unit 1 – Stage 1 – ctd - 5 sessions (1 session per week) 

Key Focus Overview of Strategy and Aims – including Pedagogical 
Rationale 

Assessment Strategies Syllabus Links 

4 
Exploration and 
Transformation: 

Understanding 
Cause & Effect in 
Stopping Bullying 

Key Focus Questions 
 How can we help students to move yet another step beyond

what we have already done?
 How can we help students to explore the emotional

dynamics of bullying at a different level?
 How can we prepare students for the major presentation

task ahead?

 Student participation in class-
based discussion & class-
based plot sequencing

 Student participation in pair
work activities, including
puppet play

 Completion of Lesson 4
Worksheets

English 
TES1.1, RES1.7, WES1.10, WES1.13 
RS1.5, RS1.7, WS1.10, WS1.13 

PD/H/PE 
V1, V2, V3, V4, COS1.1, DMS1.2, 
INS1.3

5 
Presentation and 
Reflection: 

Bringing it 
altogether: 
Creating an Anti-
bullying Poster 

Key Focus Questions 
 How will students demonstrate their learning?
 How can we create an authentic, purposeful and supportive

context in which students can demonstrate what they have
learned?

 How can we enable students to reflect more explicitly both
on what they have learned but also on their role as a learner
in the class room?

 Completion (individually) of
Anti-bullying poster

English 
TES1.1, RES1.7, WES1.10, WES1.13 
RS1.5, RS1.7, WS1.10, WS1.13 

PD/H/PE 
V1, V2, V3, V4, COS1.1, DMS1.2



 
 

“Bigger than a Bully” Detailed Lesson Plans & Worksheets – Stage 1 Focus 

Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 
Engagement 

 

 

 

 

 

 

 

Pedagogical Rationale: Key Focus Questions  

 How can we engage students in the reading/viewing and learning process?  

 How can we help students to make connections between what they already know, what they 
have just experienced (in the workshop) and where we are going in terms of learning in the 
class room? 

Activity Sequence: 

  Guided Discussion: Looking at the front cover of the book (as a class): (on video projector - 
from Power Point) or enlarged laminated colour photocopy)   

Q: What do we remember about Mr Patruno’s workshop? 
Q: What is “bigger than a bully”? 
Q: What do we know/ remember about the figures on the front of the book? 

  Concept Map: Bullying “Y-chart” on butcher’s paper or interactive whiteboard (as a class), 
drawing out key aspects of bullying as portrayed in the book 

  Lesson 1 Worksheet (individually): comprising a combination of simple drawing tasks and 
simple comprehension. NB: To make the reading cloze more accessible to students with low literacy 
(or for students at early Stage 1), this particular task could be approached in pairs, completed as a 
dictation or done on the board as a whole class.  

Assessment Strategies: 
 Student participation in class tasks, especially Y-chart  

 Completion of Lesson 1 Worksheet 

 Class set of “Bigger than 

a Bully” OR copy of the 

picture book Bigger than 
a Bully in big book form 

or on Power Point, such 

that students can access 

an enlarged version of 

the text, and in 

particular the front 

cover 

 Video projector & 

screen, laptop (if Power 

Point being used) 

 Butcher’s paper & textas 

or interactive 

whiteboard 

 Lesson 1 Worksheet (in 

Student Booklet or as a 

single worksheet) 

 Coloured textas/ 

pencils/ eraser 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 

 

 

 

 

 

 

 

Exploration:  

Feeling & 
Expressing 
 

 
 

Pedagogical Rationale - Key Focus Questions  

 How can we enable students to explore the key concepts for themselves?  

 How can we help students to reflect on their own emotions and help them to begin to explore 
the emotional dynamics of bullying?  

 How can we keep the learning hands on? 

 How can we build on what we have already done? 

Activity Sequence: 

  Guided Discussion: (as a class) - the teacher should write key words on the board to visually 
reinforce what is being discussed 
STEP 1  (2 mins) 

Q: What are feelings? 
Q: Does everyone have feelings? 
Q: Does everyone have the same feelings? 
Q: Does everyone express their feelings the same way? 

STEP 2  (Talking about experiences which generate particular feelings) (5 mins) 
Q: Do you remember your first day of school? How did you feel about meeting all the new people? 
Q: How would you feel if a friend told you she liked your new haircut? 
Q: How would you feel if someone took your ball at recess? 
Q: How would you feel if you found out you hadn’t been invited to a friend’s party? 

STEP 3: BRAINSTORM (5 mins) 
Q: Can we list some feelings as a class. (The teacher should write them on pre-cut out cardboard 
strips large enough to be seen at the front of the room by the whole class.) 

STEP 4: (Taking things to a new level) (5 mins) 
The teacher says “Some feelings are uncomfortable. Others are comfortable.  
Q: How do we show our feelings to others? (facial expressions, body language, words, tone of 
voice) 
Q: How can we tell what someone else is feeling? (interpreting these same things) 
Q: What are some of the ways you might show the feelings we have written out on the board?  

 Whiteboard & markers 

(to write down words/ 

reinforce key concepts 

visually on the board) 

 Pre-cut cardboard strips 

(on which to write out 

feeling words)  

 CD player & appropriate 

music for “Musical 

Feelings game” 

 Box or bag to put feeling 

strips in 

 Class hand puppet 

(suitable for acting out 

feelings) 

 Digital camera 

 Pre-cut laminated 

pictures of feelings from 

“Emotions” pages in the 

teacher booklet (enough 

sets for 1 set between 2 

students) 

 Pre-cut laminated vocab 

cards (corresponding 

feeling words) 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 

 
ctd 

Q: How might you show that you are happy/ sad/ angry/ surprised?  
Q: How do you think a puppet might show that feeling? 
In a moment we are going to play a game, but let’s practise first. Turn to the person next to you and 
make a face that looks happy/ sad/ angry etc 

 GAME - Musical Feelings: (as a class) (10 mins) 
The teacher gathers all the strips of cardboard with feelings written on them and places them in a 
box/bag. This is then passed around the class while music is played. When the music stops, the 
student holding the box must take out one of the feeling strips and either mime that feeling/ show an 
appropriate facial expression or use the class puppet to try and express it. The teacher could record 
the feeling faces by taking photos, or allocate a student/s to do the same.  

  Sorting & Classifying / Mixing & Matching Task (in pairs): (5 mins) 

Step 1: Students sort pictures of feelings into two groups: comfortable and uncomfortable 
Step 2: Students are then given the set of corresponding words to describe the feelings. They attempt to 

match the words to the feelings. 

  Lesson 2 Worksheet  (individually): comprising a combination of simple drawing and 
reflection tasks and a vocabulary classification task. (10 mins) 

Assessment Strategies: 
 Student participation in class tasks: guided discussion, game & pair work 

 Completion of Lesson 2 Worksheets 

 Lesson 2 Worksheet 

photocopied  (in Student 

Booklet or as a single 

worksheet) 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 

 

 

 

 

 

 

 

Exploration and 
Transformation: 

Feeling & 
Expressing and 
Making a Collage 

Pedagogical Rationale - Key Focus Questions  

 How can we help students to move another step beyond what we have already done? 

 How can we help students to begin to explore the emotional dynamics of bullying?  

 How can we represent what we have learned so far as a class? 

Activity Sequence: 

  Guided Discussion using visual materials (5 mins):  
FOCUS: Who are the characters in the book? Hand out pictures of “Individual Characters” (Word doc) 
to 7 student volunteers, reserving the picture of the “Narrator as Superhero”, until later. Get students 
to come forward and hold up their picture for all to see.  

Q: Who are each of these characters? 
Q: Are they always portrayed or shown this way in the book? 
Q: How do you think each of these characters is feeling now? 

Introduce the final picture depicting someone from the book, allowing an 8th student volunteer to hold 
it up at the front of the class. 

Q: Who is this? 
Q: What is special about this picture? How is it different to the others? 

Emphasise: These characters aren’t always portrayed the same way because they don’t always feel 
the same way, depending on what is happening to them.  
Review of last lesson: comfortable and uncomfortable feelings. 

 

  Sorting & Classifying / Mixing & Matching Task (in pairs): (4 mins) – using the close-ups 
of feelings faces from the book 

Step 1: Students sort pictures of feelings into two groups: comfortable and uncomfortable 
Q: How did you know which showed a comfortable feeling? How did you know which was an 
uncomfortable one? Q: Did you have any trouble working any of them out?  
(NB: Note that hooded eyes in the cartoon illustrations usually indicate something not quite right ie the 
eyes are drawn similarly when the bully is getting some kind of pleasure out of hurting others, but also 

 Laminated colour copies 

of “Individual 

Characters” from the 

book – enlarged to A3 (8 

pages). 

 Pre-cut & laminated 

pictures of close-up 

feelings faces (from 

book). 

 Context pictures copied 

in colour onto A4 

laminated sheets (12 

pages) 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 
ctd 

 

 

 

 

 

 

 

when an angry face is drawn) 

Q: Who is in each of the pictures? What do you think they are feeling? What do you think might 
be happening in the book when the person looked like this? 

  Mixing & Matching Game: (5 mins)  

Step 1: Each student is given either a single close-up picture or a single context picture (total number 
of items is 24 only). Each person has to find the other person with the corresponding picture (NB: 
if there are either more than or less than 24 students, some can work in pairs or some can have 
more than one item to match) if more than 24 students in the class) 

Step 2: Once everyone is paired up, the students should then decide which category their pictures 
best fit under, using blue tack to stick them underneath: (categories should be placed around the 
room) 

 Being bullied feels like. . . 
 Being brave & talking to others feels like . . . 
 Being friends feels like . . . 

 

  KEY TEACHABLE MOMENT: Emphasise the distinction in and between these feelings in 
detail now, by guided questioning/ elicitation, in the context of introducing the next task.  

Q: What feelings are the comfortable ones? 
Q: What feelings are the uncomfortable ones?  
Q: What kinds of feelings might stop you from speaking up about bullying? 
Q: Is being brave comfortable? 
Q: What is the outcome when you are brave, according to the book? 

 

  COLLAGE TASK (to be completed individually, while sitting in work groups – such that 
students will still need to share resources. This should take up the remainder of the lesson, 
with extra time allocated if needed or if there is general finishing off time allocated somewhere 
during the day/ week)  
MAIN GOAL:  to create a multi-media collage using the Y-chart (enlarged to A3) as a structure for 

organising pictures/ words  
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 
ctd 

 

MATERIALS: Students should use all of the following: 

 Pictures from the previous activities ie feelings faces (“Boardmaker” pictures, book close-
ups, other sources provided in “Emotions” pages) 

 Pictures and words cut out from magazines and newspapers 

 Prints of photographs (student acting out a feeling or using a puppet to demonstrate it) 

 Their own cartoon drawings – using the worksheets provided as a support for drawing 
 
Assessment Strategies: 
 Student participation in class tasks  
 Student participation in pair work activities 

 Completion of individual collage 

 Copy of Collage 

instructions on OHT or 

to be projected on 

screen 

 Copies of feelings 

pictures from the range 

of tasks completed from 

the previous days – such 

that students can cut & 

paste 

 Textas & coloured 

pencils,  

 Erasers 

 Plain A3 and A4 paper 

 Black Artline pens (0.4) 

 Graphite pencils (B, B2) 

 Tracing paper 

 Safety scissors & glue 

 Magazines/ newspapers – 

to find cuttings 

 Prints of photos 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 
 
 
 
 
 
 
 
 
 

Exploration and 
Transformation: 

Understanding 
Cause & Effect in 
Stopping 
Bullying 

Pedagogical Rationale - Key Focus Questions  

 How can we help students to move yet another step beyond what we have already done? 

 How can we help students to explore the emotional dynamics of bullying at a different 
level?  

 How can we prepare students for the major presentation task ahead? 

Activity Sequence: 

  Review (3 mins): Opportunity to review what has been explored in the previous lessons by 
examining the completed collages. 
KEY Point to emphasise: The collages identify feelings which might stop you from speaking up. 
Questions to think about – these might be written up as a “Structured Overview” of the lesson on the 
board and pointed to rather than discussed here: 

Q: What are some of the reasons a victim might not speak up?  
Q: What happens when victims don’t speak up? 
Q: What other ways might you react to being bullied?  

  Review of Plot Sequence in Book - Sequencing Task – Chain of Events in the 
Book (as a class 5-10 mins): KEY FOCUS: Helping the students to recognise that the key moment 
in the book is when the narrator says “But, I’m not afraid. For I am brave. Because I have something 
that is bigger than a bully.” (a moment of recognising feelings, thinking through them and making a 
decision to act in response) 

Teacher says: “Let’s start with having another look at the key events in the book…can we put these 
key moments from the book in order . . .”  

METHOD: Choose 12 students to come forward to hold the laminated pictures of some key moments 
from the book. Facilitate the whole class, working together, to put the pictures in the correct order. 

 

   Guided Discussion (5-10 mins):  

 Completed collages from 

previous lesson, 

displayed in the class 

room 

 Laminated colour copies 

of 12 plot sequencing 

pictures 

 Laminated colour copy 

of Superman in key 

pose. 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 
 
ctd 

Q: So what is the key moment in the book? What is the moment when things start to change for 
the better? 
Q: Look at the picture of the person being brave. How is he dressed? What is different about him? 
Who is he meant to be like? 
Show students the picture of Superman. 
Q: How is this character like a Superhero? (Idea is that students understand it is because being 
brave means choosing not to give way to the feelings of fear, anxiety, hurt and distress but acting 
instead to tell others.) 
Q: However, what happens if you are not brave?  

Get the students holding the cards depicting events from the BRAVE point and beyond to sit down for 
the time being. 
The teacher should ask question to elicit the following two key possibilities: 

1. Not doing anything (ie remaining passive) because of fear – (NB: Include the notion that fear 
of being labelled a “dobber” fits here) 

2. Getting angry and reacting to the Bully – Q: How do you think the Bully might react if you get 
angry back at him? 

   Puppet Role-play (in pairs)  (10mins)  

METHOD: Students should take work in pairs to improvise a puppet dialogue based on each of the 
above elicited scenarios (written up on Resource OHT). 

The teacher could then select particularly good groups to showcase their role-plays to the class. 

  Lesson 4 Worksheet (individually) (remainder of the lesson time): comprising a 
simplified sequencing task (chain of events from the book) and then a summary cloze NB: To 
make the reading cloze more accessible to students with low literacy (or for students at early Stage 
1), this task could be completed as a dictation or done on the board as a whole class. Students could 
asked to illustrate the text. 
Assessment Strategies: 
 Student participation in class-based discussion & class-based plot sequencing  
 Student participation in pair work activities, including puppet play 
 Completion of Lesson 4 Worksheets 

 

 

 

 

 

 

 

 Copy of “Puppet Role-

play Scenarios” – (on 

OHT or projected onto 

screen from data 

projector) 

 Sock puppets or other 

simple puppets so 

students can practise 

scenarios 

 Lesson 4 Worksheets (in 

Student Booklet or as 

single worksheets) 

 Scissors & glue 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 Presentation and 
Reflection: 

Bringing it 
altogether: 
Creating an Anti-
bullying Poster 

Pedagogical Rationale - Key Focus Questions  

 How will students demonstrate their learning? 

 How can we create an authentic, purposeful and supportive context in which students can 
demonstrate what they have learned? 

 How can we enable students to reflect more explicitly both on what they have learned but 
also on their role as a learner in the class room? 

Activity Sequence: 

  Review (5 mins):  

Q: What have we learned about bullying over the past few weeks? 
Use the board to record student contributions. 

  Structured Overview – Introducing key task (5-10 mins):  
Use the worksheets in the Student Booklet to show students what they need to do – Examples are 
provided there. Students should be encouraged to use their growing cartooning skills as much as 
possible. 

Theme: Working together to stop bullying. The poster must include: 

 Words and pictures which support the theme working together to stop bullying 

 A title or key words 

 Pictures which support the theme 

 Eye-catching layout 

 Colour 
Summative Assessment  

 Completion (individually) of Anti-bullying poster 

 Lesson 5 Worksheets (in 

Student Booklet or as 

single worksheets) 

 Textas,  

 Coloured pencils 

 Eraser 

 Plain A3 and A4 paper 

 Black Artline pens (0.4) 

 Graphite pencils (B, B2) 

 Tracing paper 

 Scissors & glue 
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Additional Suggested Activities: 

These are link activities that could be used in other parts of the school day, either as a gap-filler or as a related activity in another KLA: 

Activity Description Resources 

1. Enquiry & Elimination 
Game 

Using the table showing the labelled 12 close-up feelings faces from the book, 

 To start, the student who is “in” chooses a single picture from the grid but doesn’t 
reveal their choice out loud.  

 The other students in the class take it in turns to ask questions in order to work 
out which picture has been selected. The “in” student can only respond using 
either YES/ NO so only polar questions should be used.  

 The student who correctly identifies, via elimination, the correct picture gets to 
have the next turn at being “in”. 

A copy of the emotions pictures with word labels (in 
the Teacher Booklet) on OHT or projected on the 
screen from a video projector – 12 pictures in all 

2. Song Sing: "If you're happy and you know it..." introducing new feeling words and 
actions e.g. "If you're mad and you know it use your words - I'm mad", 
"If you're scared and you know it get some help, HEEEELP!"  

(SOURCE: www.bullyingnoway.com.au/ideasbox/ideas/classroom/bystander/feeling.shtml 

None required 

3. Making puppets To support the delivery of some of the activities in the unit, Art/ Craft time 
could be allocated to making a simple sock puppet. Students could include: hair, 
eyes, mouth, nose 

NB: Students could practise having conversations or acting out stories as a 
separate activity.  

 Long socks in different colours 

 Eyes (bought from a craft store) 

 Wool for hair (in different colours) 

 Felt scraps (for hair or to make mouth 
pronounced) 

 Craft glue 

 Scissors 

4. Cartooning practice There are a number of cartooning practice activities and worksheets (including 
getting students to use tracing paper to trace cartoons) which could be 
completed outside the designated lesson time. These cartooning activities could 
be done as an extended Visual Art activity or used in subsequent units on other 
themes.  

Various cartooning 
worksheets provided 
or samples of cartoons 
from other sources for 
students to look at 

 Plain A3 and A4 
paper 

 Black Artline pens (0.4) 

 Graphite pencils (B, B2) 

 Tracing paper 

 Scissors & glue 

 Textas,  

 Coloured pencils 

 Eraser 



 

 

3.  Stage 4 Unit Outline  
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 STUDENT WELLBEING FOCUS: Bigger than a Bully   

PICTURE BOOK: Bigger than a Bully by Robert Patruno 

Week 
Unit 2 – Stage 4, 10 sessions (1 session per week) 

Key Focus Overview of Strategy and Aims – including Pedagogical Rationale Assessment Strategies  Syllabus Links 

1 
Engagement 

“Getting into the 
book”:  
Pre-reading, 
reading and initial 
response 

Key Focus Questions  
 How can we engage students in the reading/viewing and learning 

process?  
 How can we help students to make connections between what they 

already know, what they have just experienced (in the workshop) and 
where we are going in terms of learning in the class room? 

CONTENT FOCUS:  
-  Pre-reading and reading activities as means of orientating students to the key 
issues 

 Student participation in class 
tasks, especially Y-chart & class 
discussion activity 

 Completion of Lesson 1 
Worksheets  

 

English 
4.1, 4.2, 4.9, 4.11 
 
PD/H/PE 
4.3 

2 
Engagement and 
Exploration: 

“What is the book 
actually about?” 

Plot & Structure 

Key Focus Questions  
 How can we enable students to explore the key concepts for 

themselves?  
 How can we keep the learning hands on? 
 How can we support the students towards viewing both the issue and 

the text analytically? 
 How can we build on what we have already done? 
CONTENT FOCUS:  
-  Exploring the plot structure of the book, firstly in order to make sense of the 
storyline but then at a more analytical level of what it is trying achieve 

 Student participation in class 
tasks: class-based sequencing 
task 

 Completion of Lesson 2 
Worksheets including: Circular 

Story Task (Retelling – moving 
towards understanding the structure 
of the text at a textual/ genre level); 
TRUE/FALSE?MAYBE 

English 
4.1, 4.4, 4.6, 4.7, 4.9, 
4.11 
 
PD/H/PE 
4.3 

 

Suggested pacing (approximate) and 

sequence of Unit activities 
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Week 
Unit 2 – Stage 4, 10 sessions (1 session per week) 

Key Focus Overview of Strategy and Aims – including Pedagogical Rationale Assessment Strategies  Syllabus Links 

3 
Exploration and 
Transformation: 

What does 
bullying look like? 

Key Focus Questions  
 How can we help students see bullying from a research-based 

perspective? 
 How can we support students to reflect on bullying in a new light?  
 How can we help students to begin to explore the emotional dynamics 

of bullying? 
CONTENT FOCUS:  
- Introducing a research-based model for understanding bullying 

 Student participation in class 
discussion and group tasks 

 Student participation in pair work 
activities 

 Completion of Lesson 3 
Worksheet 

English 
4.1, 4.2, 4.7, 4.9, 4.11 
 
PD/H/PE 
4.3, 4.12, 4.16 

4 
Exploration and 
Transformation: 

Emotional 
Dynamics: 
Understanding 
the impact of 
feelings in 
bullying 

Key Focus Questions  
 How can we help students to explore the emotional dynamics of 

bullying?  
 How can we support students to reflect on their own emotions? 
 How can we enable students to reflect on the way meaning is shaped in 

the book – particularly in reference to the ways emotions are conveyed 
both graphically and through the actual words used?   

 How can we prepare students for the major presentation task ahead? 
CONTENT FOCUS:  

- Supporting students to identify the various emotions involved in a bullying 
dynamic and in reflecting on how they might impact the perceived 
capacity of a victim to act.  

- Helping students to reflect on how emotions are conveyed both in picture 
form (cartooning) and in written text 

 Student participation in group 
work activities and class 
discussion  

 Student participation in pair work 
activities, including puppet play 

 Completion of Lesson 4 
Worksheets, especially “Reading 
for Specific Information” 

 

English 
4.1, 4.2, 4.4, 4.5, 4.6, 
4.7, 4.9, 4.11 
 
PD/H/PE 
4.2, 4.3, 4.12, 4.16 
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Week 
Unit 2 – Stage 4, 10 sessions (1 session per week) 

Key Focus Overview of Strategy and Aims – including Pedagogical Rationale Assessment Strategies  Syllabus Links 

5-6 
Exploration and 
Transformation: 

What does bullying 
sound like? 
Exploring words for 
overcoming bullying 

Key Focus Questions  
 How can we help students to explore the emotional dynamics of 

bullying at a different level? 
 How can enable students to explore this for themselves? 
 How can we provide opportunities for learning in the class room that 

are experiential, concrete, visual and dynamic? 
 How can we help students to reflect explicitly on what they are 

doing, throughout the learning process? 
 How can we prepare students for the major presentation task ahead? 
CONTENT FOCUS:  

- Using drama i.e. role-plays, reader’s theatre and improvisation as a 
means to exploring the effect of emotional dynamics on a specific 
playground bullying scenario; and as a vehicle for experimenting with 
both positive and negative forms of expressive communication 

 Student participation in pair work 
activities: eg “Working out who 
said what” 

 Student participation in role-play/ 
reader’s theatre tasks, including 
input/ participation in 
brainstorming and improvisations 
as well as the teacher-led de-
briefing/ review 

 Completion of Lesson 5/6 
Worksheets 

 

English 
4.1, 4.2, 4.4, 4.5, 4.6, 
4.7, 4.9, 4.11 
 
PD/H/PE 
4.2, 4.3, 4.11, 4.12, 
4.16 

7 
Towards 
Presentation: 
Transformation & Re-
engagement in the 
key  task 

How does the Book 
Work? - Analysis & 
Deconstruction 

Key Focus Questions  
 How will students demonstrate their learning? 
 How can we set students up well for the main assessment task?  
 How can we help them to deconstruct the text without getting 

bogged down? 
CONTENT FOCUS:  

- Reviewing what has been explored in class through the lens of 
beginning work on writing a picture book.  

- Explicit deconstruction/ analysis of the picture book, including re-
examination of the book’s structure, examination of the various 
cartooning techniques and identifying what makes it work/ succeed as 
a book  

 Student participation in sorting & 
analysing (of cartooning 
techniques) activity 

 Completion of various worksheets 
in the Student Booklet for Lesson 
7 
 

English 
4.1, 4.2, 4.4, 4.5, 4.6, 
4.7, 4.9, 4.10, 4.11 
 
PD/H/PE 
4.2, 4.3, 4.11, 4.12, 
4.16 
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Week 
Unit 2 – Stage 4, 10 sessions (1 session per week) 

Key Focus Overview of Strategy and Aims – including Pedagogical Rationale Assessment Strategies  Syllabus Links 

8-9 
Transformation & 
Engagement - 
Producing Stage: 
Designing and 
Making a Picture 
Book 

Key Focus Questions  
 How will students demonstrate their learning? 
 How will students be supported to produce quality 

independent work?  
 How can we create an authentic, purposeful and supportive 

context in which students can demonstrate what they have 
learned? 

CONTENT FOCUS:  
- Planning writing and doing it – making learning public 
- Creating a picture book 

 Production of a picture 
book – including all the 
stages of planning and 
preparation required 

English 
4.1, 4.2, 4.4, 4.5, 4.6, 4.7, 4.9, 4.10, 
4.11 
 
PD/H/PE 
4.2, 4.3, 4.11, 4.12, 4.16 

10 
Presentation & 
Making Learning 
Public  

Making Learning 
Public: Peer 
Evaluation & Review 

Key Focus Questions  
 How will students demonstrate their learning? 
 How can we create an authentic, purposeful and supportive 

context in which students can demonstrate what they have 
learned? 

 How can we enable students to reflect more explicitly both on 
what they have learned but also on their role as a learner in the 
class room? 

CONTENT FOCUS:  
- Presenting writing in a meaningful way 
- Peer-assessment 
- Student self-reflection 

 Production of a picture 
book – including all the 
stages of planning and 
preparation required 

 Participation in peer-
assessment 

 Student self-assessment 
proformas 

English 
4.1, 4.2, 4.4, 4.5, 4.6, 4.7, 4.9, 4.10, 
4.11 
 
PD/H/PE 
4.2, 4.3, 4.11, 4.12, 4.16 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 
Engagement 

Pre-reading, 
reading & initial 
response 

 

 

 

 

 

 

Pedagogical Rationale: Key Focus Questions  

 How can we engage students in the reading and learning process?  

 How can we help students to make connections between what they already know and where 
we are going in terms of learning in the class room? 

Activity Sequence: 

  Concept Map/ Guided Discussion: Bullying “Y-chart” on butcher’s paper or interactive 
whiteboard (as a class), drawing out key aspects of bullying  

  Guided Discussion: Cover analysis – looking at the front cover of the book (as a class): 
(using video projector or enlarged laminated colour photocopy)   

Q: What do you think is happening for each of the characters on the front cover? How do you know? 
Q: What do you think could be “bigger than a bully”? 
Q: Note: What is happening with each of the character’s mouths? What does this suggest about each 
of them? 

 Reading the Book (as a class) – either as a Big Book (if possible) or via Power Point (data 
projector), students with their own copies 

 Lesson 1 Worksheets (individually and then reviewed as a class): comprising students 
making initial responses/ summaries.  

Assessment Strategies: 
 Student participation in class tasks, especially Y-chart & class discussion activity 
 Completion of Lesson 1 Worksheets 

 Class set of “Bigger than 

a Bully” OR copy of the 

picture book Bigger than 
a Bully in big book form 

or on Power Point, such 

that students can access 

an enlarged version of 

the text, and in 

particular the front 

cover 

 Data projector & screen, 

laptop (if Power Point 

being used) 

 Interactive whiteboard 

 Lesson 1 Worksheets (in 

Student Booklet or as a 

single worksheet) 

 Coloured textas/ 

pencils/ eraser 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 

 

 

 

 

 

 

 

Engagement & 
Exploration:  

Starting at the 
beginning: plot 
and structure 
 

 
 

Pedagogical Rationale - Key Focus Questions  

 How can we enable students to explore the key concepts for themselves?  

 How can we keep the learning hands on? 

 How can we support the students towards viewing both the issue and the text analytically? 

 How can we build on what we have already done? 

Activity Sequence:  

  Review of Plot Sequence in Book - Sequencing Task – Chain of Events in the 
Book (as a class 10 mins):  

KEY FOCUS: Helping the students to recognise that the key moment in the book is when the 
narrator says “But, I’m not afraid. For I am brave. Because I have something that is bigger than a 
bully.”  
METHOD: Choose 12 students to come forward to hold the laminated pictures of some key 
moments from the book. Facilitate the whole class, working together, to put the pictures in the 
correct order. 

 Circular Story Task - Retelling: (in groups of approx. 6) (20 mins) 
Activity from The Reading Activity Handbook by Sheena Cameron (Pearson, 2004, NZ.).  
INSTRUCTIONS: Draw a large circle on a piece of paper (or use the template provided) then divide 
the circle into segments so that each child in the reading group will have a segment. Cut out the 
segments and give one to each student. Assign each student a section of the story to summarise 
and illustrate. The segments are then glued onto a larger sheet of paper in chronological order, to 
form a circle again. Segments are: 
• 1/ Pictures 4-12 Theme: At my school, there is a bully – he is scary and mean. 
• 2/ Pictures 13-14 Theme: “But I am not afraid, for I am brave.” 
• 3/ Pictures 15-25 Talking to others about bullying is bigger than a bully. 
• 4/ Pictures 26-30 When the bully is confronted, he will take responsibility for what he has done. 
• 5/ Pictures 31-32 Friendship is a whole lot better than bullying and being bullied. 
• 6/ Pictures 33-35 Don’t forget, talking is more powerful than what a bully does – it can really 

resolve things, which makes everyone happy. 

 12 pictures for plot 

sequencing (enlarged to 

A3 and laminated) 

 Lesson 2 Worksheets 

photocopied  (in Student 

Booklet or as a single 

worksheet) 

 Copies of “Bigger than a 

Bully” for students to 

use 

 Poster of Plot Structure 

– enlarged to A3 and 

laminated for class 

display 

 Scissors & glue for cut & 

paste activity “True/ 

False/ Maybe?” 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 
ctd 

  Teacher-led Re-casting of plot structure: (5 mins) – (using poster to support) 

POINT TO EMPHASISE: “Bigger than a Bully” is not simply a children’s story. Neither is it an information 
text about bullying. It is a cartoon picture book which offers a strategy for overcoming bullying.  
The narrative or story of the book can be divided into four sections: 

 ORIENTATION: Orientation to the problem and situation: At my school, there is a bully – he is 
scary and mean. 

 STRATEGY: Proposing a strategy for resolving the problem: “But I am not afraid, for I am brave.” 
Talking to others about bullying is bigger than a bully.  

 ACTION STEPS: Showing what that strategy looks like in practice  
- showing the actions that need to be taken: Talking to others about bullying is bigger than a 

bully. When the bully is confronted, he will take responsibility for what he has done.  
- showing what a resolution might look like: Friendship is a whole lot better than bullying and 

being bullied. 
 REINFORCING CODA: Reinforcing the main message ie emphasising what the strategy is: 

Don’t forget, talking is more powerful than what a bully does – it can really resolve things, which 
makes everyone happy. 

  Sorting & Classifying Task (in pairs): (15 mins) – TRUE? FALSE? MAYBE? 

Step 1: Students cut out statement boxes and then organise them under the three provided categories: 
TRUE, FALSE & MAYBE/ MAYBE NOT 

Step 2: Students should paste these into their booklets once checked. 

Assessment Strategies: 
 Student participation in class tasks: class-based sequencing task 
 Completion of Lesson 2 Worksheets including: Circular Story Task (Retelling – moving towards 

understanding the structure of the text at a textual/ genre level); TRUE/FALSE/ MAYBE? 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 

 

 

 

 

 

 

 

Exploration and 
Transformation: 

What does 
bullying look 
like? 

Pedagogical Rationale - Key Focus Questions  

 How can we help students see bullying from a research-based perspective? 

 How can we support students to reflect on bullying in a new light?  

 How can we help students to begin to explore the emotional dynamics of bullying?  

Activity Sequence: 

  Facilitated Discussion  -  What does Bullying look like? (20 mins)  

Step 1: Use visuals in the provided “Microsoft PowerPoint” document, slides 1-10 as a guide/ platform to 
facilitate class discussion – (10 mins) 

Step 2: Slide 11 is a prompt to turn to the “concept map” (10 mins) – this provides a medium to record 
students ideas, by formally “mapping” the concept on paper 

Step 3: Preview Slide 12: Another way of looking at bullying – to introduce a research-based analysis of 
the bullying dynamic 

  Keeping things Concrete (10 mins) -   with cut-outs or actual dolls, help the students to identify 
the various roles people can play. – See detailed teacher notes accompanying the actual activity 
worksheets 

NB: The teacher could present an alternative scenario or use different materials to those provided. 
However, the goal of this short activity is to make the concepts as concrete as possible, the tone fairly 
light and to provide a concrete as well as relatively emotionally neutral reference point for discussion in 
future lessons.) 

  Ways of Looking at Bullying: Mix & Match Definitions Task (in pairs): (5-10 mins)  – using 
the definitions of Target, Victim, Bystander etc 

  Remaining Student Worksheet:  (10 mins) – “In your own Words” 

 

 PowerPoint presentation 

(on PC): “What does 

bullying look like?” & 

data projector. 

Alternatively you could 

use slides copied onto 

OHT + an OHP 

 Student worksheets: 

“What is bullying like?” 

and “Bullying Concept 

Map” or Student 

Workbook (Lesson 3 

worksheets) 

 A number of dolls/ small 

figures or cardboard 

cut-outs – could be lego, 

teddies, BarbieTM doll 

etc –to assist in making 

the “bullying roles” more 

concrete 

 Remaining Lesson 3 

Student worksheets: 

“Mix & Match Task” + “In 

your own words.” 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 
ctd 

Assessment Strategies: 
 Student participation in class discussion and brainstorming including completion of concept map   
 Student participation in pair work activities  
 Completion of student worksheets – partially summative of what has been learned so far 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 
 
 
 
 
 
 
 
 
 

Exploration and 
Transformation: 

Understanding 
the impact of 
feelings in 
bullying 

Pedagogical Rationale - Key Focus Questions  

 How can we help students to explore the emotional dynamics of bullying?  

 How can we support students to reflect on their own emotions? 

 How can we enable students to reflect on the way meaning is shaped in the book – 
particularly in reference to the ways emotions are conveyed both graphically and through the 
actual words used?   

 How can we prepare students for the major presentation task ahead? 

Activity Sequence: 

  Y-chart Review (3 mins): Opportunity to review what has been explored in the previous lessons 
by revisiting the “Y-chart” and what has been done to date. 

   Lesson 4 Worksheet: Mix & Match Task – Cut & Paste  (10 mins) –  
Key Focus: beginning to elicit the contrast between bullying and being stuck in a cycle of bullying 
(perpetuation due to paralysis and fear) versus speaking out and being brave (action through speaking 
up) 

METHOD: As per the worksheets, students cut out the provided pictures from the story (cut & paste 
worksheet) and sort into two groups: those connected with 1/ what a bully is like…? and those 
connected with 2/ being brave and speaking up  

   Lesson 4 Worksheets: Vocabulary Tasks (10 mins):  

Key Focus: drawing out the contrast between bullying and paralysis versus speaking out by identifying 
more explicitly the feelings behind actions (negative and positive). 

 
Worksheet p19  What sorts of feelings are there in the book? 
Worksheet p20 Sorting feelings further into two groups – comfortable and uncomfortable 

  Guided Discussion (10 mins):  

 Copy of Y-chart, for this 

lesson as per the 

Student Workbook (on 

screen) 

 Scissors & glue for cut & 

paste activity 

 Materials for cartooning 

ie: 

 Textas & coloured 

pencils,  

 Erasers 

 Plain A3 and A4 paper 

 Black Artline pens (0.4) 

 Graphite pencils (B, B2) 

 Tracing paper 

 Scissors & glue 

 

 Copy of “Reading for 

Specific Information” 

activity and highlighter 

pens or coloured pencils 

 Remaining Lesson 4 

Student worksheets 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 
 
ctd 

Q: What feelings are the comfortable ones? 
Q: What feelings are the uncomfortable ones?  
Q: Is being brave comfortable? 
Q: What is the outcome when you are brave, according to the book? 
Q: What are some of the reasons a victim might not speak up? 
Q: What are some of the feelings that might stop a victim from speaking up?  
Q: What happens when victims don’t speak up? 
Q: What other ways might you react to being bullied?  

 DRAWING/ CARTOONING Practice (to be completed individually): This should take up the 
remainder of the lesson, with extra time allocated if needed.)  

 
NB: Possible Further Activity: “Reading for Specific Information”  - to be included before drawing 
practice 
(Additional Task at the end of the Student Workbook). Students are provided with a copy of a “transcript” 
of “Bigger than a Bully” ie without the pictures. They are asked to highlight the actual feeling words in 
one colour and then highlight the words which potentially convey emotion in another colour. 

  
Assessment Strategies: 
 Student participation in group work activities and class discussion  
 Student participation in pair work activities, including puppet play 
 Completion of Lesson 4 Worksheets, especially “Reading for Specific Information” 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 
& 
  

Exploration and 
Transformation: 

What does 
bullying sound 
like? 

Pedagogical Rationale - Key Focus Questions  

 How can we help students to explore the emotional dynamics at a different level? 

 How can enable students to explore this for themselves? 

 How can we provide opportunities for learning in the class room that are experiential, 
concrete, visual and dynamic? 

 How can we help students to reflect explicitly on what they are doing, throughout the learning 
process? 

 How can we prepare students for the major presentation task ahead? 

Activity Sequence: 

  Y-chart Review (3 mins): Opportunity to review what has been explored in the previous lessons 
by revisiting the “Y-chart” and what has been done to date. 

  Revisiting the Bullying Cycle / Sorting Task: Who said/ thought what? (in pairs) (5-10 mins):  

 Introduce/ elicit the difference between speech bubbles and thought bubbles in cartooning.  

 Students match the correct thought/ speech bubble with the various key role players in the 
Bullying Dynamic – bully, target/ victim, henchman/ follower, passive bully, passive supporter, 
disengaged onlooker, potential defender, defender 

Q: Who actually spoke? 
Q: Who didn’t actually say anything? 
Q: What is the effect of not saying anything? 
Make the point: How can we know what people are really thinking unless they speak up? We can 
guess at what they are thinking by their body language and facial expressions but in a sense not 
speaking up about something often suggests that we agree with it.  
Q: Why do you think a victim might fail to speak up? 
Q: Why do you think a potential defender might fail to speak up? 
Q: What might help them to move from passivity to action? 

  Sequencing Task (in pairs): Students reorganise the speech and thought bubbles into 

 Copy of Y-chart, for 

this lesson as per the 

Student Workbook (to 

be projected on screen, 

if possible) 

 Copies of all the 

materials provided to 

facilitate the role-play 

and dramatic 

improvisations, in both 

the Student Workbook 

and teacher notes for 

this activity 

 Props eg A number of 

dolls/ small figures or 

cardboard cut-outs – 

could be lego, teddies, 

BarbieTM doll etc 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

a sequence of dialogue and then re-write them into a script format using the template provided in the 
student workbook. 

  Reader’s Theatre activity (as a class) – instructions provided in detail in worksheets (1hr ) – 30 
minutes+ briefing and preparation, 10 minutes performance, 20 minutes de-brief 

  Extension role-play improvisations, if there is time – brainstorm the scenarios and allow the 
opportunity for cast members, if they are willing, to improvise accordingly  

  Teacher-led Debrief & Review (as per provided teacher guidelines for the Reader’s Theatre) 
 
Assessment Strategies 
 Student participation in pair work activities: eg “Working out who said what” 
 Student participation in role-play/ reader’s theatre tasks, including input/ participation in brainstorming 

and improvisations as well as the teacher-led de-briefing/ review 
 Completion of Lesson 5/6 Worksheets 
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 Towards 
Presentation: 
Transformation 
and Re-
engagement in 
the key task: 

Analysis & 
Deconstruction 

Pedagogical Rationale - Key Focus Questions  

 How will students demonstrate their learning? 

 How can we set students up well for the main assessment task? 

 How can we help them to deconstruct the text without getting bogged down? 

Activity Sequence: 

  Review (5 mins):  

Q: What have we learned about bullying over the past few weeks? 
Use the board to record student contributions. 

Q: What have we learned about the book itself? 
Get students to record this on the “Recap” section of the first worksheet for this lesson, in the student 
booklet and then report back. 

  Structured Overview – Pointing towards the key task (5 mins):  
Re-introduce the idea that over the remaining lessons, students will be working on producing their own 
short picture books, using cartoons, on a similar theme to “Bigger than a Bully”. In this lesson, the focus 
will be on: 
 Thinking about the way the book has been put together – why, for whom and how it is written 
 Learning more about cartooning techniques 
 Thinking about the publishing task ahead and what makes a good book of this kind 

  Sorting & Analysing Cartooning Techniques:  (15mins)  

Step 1: Introduce the Overview of types of cartooning techniques (in the student booklet). Ask students if 
they can think of any examples from the book, up front, of any of these techniques. 

Step 2: Divide students into small groups or pairs of students. Students should be given a set number of 
the cards (laminated) provided in this activity. The goal is to scrutinise the images provided on the 
card and make connections between the techniques used, the images used in the book and 
popular images/ cultural references. 

Step 3: The students groups should present what they have found briefly back to the class 

 Copy of all worksheets 

in the Student Booklet 

– including recap, 

cartooning techniques 

notes, book review, 

“what makes the book 

successful” 

 3-4 copies of laminated 

cards for the 

cartooning analysis – to 

be divided amongst the 

pairs/ small groups of 

students 
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  Book Review and Analysis:  (15mins)  

  Teacher-facilitated Discussion: What makes this book work so well? 

NB: Record student responses as a brainstorm on the whiteboard and then recast in terms of the key 
points identified in the Student Booklet i.e: 

- humour 
- Pictures that complement the meaning of the text 
- A key theme or idea to hook the main message of the book onto 
- A positive strategy or solution as to how to stop/ approach bullying 
- A clear and simple message 

 
Assessment Strategies 
 Student participation in sorting & analysing (of cartooning techniques) activity 
 Completion of various worksheets in the Student Booklet for Lesson 7 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 
& 
 

Producing 
Stage - 
Transformation 
&  Engagement: 

Meaningful 
writing and 
creating 

Pedagogical Rationale - Key Focus Questions  

 How will students demonstrate their learning? 

 How will students be supported to produce quality independent work? 

 How can we create an authentic, purposeful and supportive context in which students can 
demonstrate what they have learned? 

Activity Sequence: 

  Structured Overview – Setting students up for independent writing/ production (10-15 mins):  
Use the worksheets in the Student Booklet to show students what they need to do. The teacher 
assessment proforma is provided there as well as detailed instructions for the task. Students should be 
encouraged to use their growing cartooning skills as much as possible. 

Suggested themes and book ideas are provided as well as templates for planning including a 
simple storyboard template. The picture book must include: 

 a clear and simple positive message which complements the anti-bullying 

focus for the program 

 a central idea or theme on which the narration can be hooked 

 awareness of the impact of emotions on action and communication  

 Shows a clear and logical sequence in conveying its message: 

ORIENTATION: Orientation to the problem and situation 

STRATEGY: What the strategy is 

ACTION STEPS: How to go about applying the strategy 

REINFORCING CODA: Reinforcement of the message 

 Simple cartooning techniques to meaningfully convey: emotions and 

feelings, dialogue and character thoughts 

 Two or more examples of symbols or cultural references in the cartoon 

 Copy of the student 

assessment task ( 2 

pages) either as a 

separate item or in the 

Student Workbook 

 Copy of student 

planning pages in the 

Student Workbook 

 Access to PCs for word 

processing, if needed 

 Materials for 

cartooning ie: 

 Textas & coloured 

pencils,  

 Erasers 

 Plain A3 and A4 paper 

 Black Artline pens (0.4) 

 Graphite pencils (B, B2) 

 Tracing paper 

 Scissors & glue 
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Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

illustrations to reinforce the meaning 

 Clear visual organisation 

Assessment Strategies 
 Production of a picture book – including all the stages of planning and preparation required 

 

 

 

  



“Bigger than a Bully” Detailed Lesson Plans & Worksheets – Stage 4 Focus 

43 
 

Lesson Key Focus Lesson Strategies and Activity Sequence Resources 

 
 

Presentation, 
Assessment & 
Review: 

Peer-Evaluation 
& Review 

Pedagogical Rationale - Key Focus Questions  

 How will students demonstrate their learning? 

 How can we create an authentic, purposeful and supportive context in which students can 
demonstrate what they have learned? 

 How can we enable students to reflect more explicitly both on what they have learned but also 
on their role as a learner in the class room? 

Activity Sequence: 

  Structured Overview – How this lesson will work (5 mins):  
Set up the students for the Peer Evaluation. It could work something like this: 

1. Organise students into groups – the groups should be students who regularly work together if 
possible. If the picture book exercise has been done as a group task then it makes sense for 
students to be working as assessors in these same groups. 

2. Introduce the peer-assessment proforma to them and explain the procedure (see ahead) 
3. The picture books should be displayed at intervals throughout the class room and student groups 

should move clockwise around the room until all books are read and marked.  

  Presentation of student work/ Peer Evaluation (30+ mins)  

  Student Review/ Self-Reflection Task - Worksheets (10 mins):  
Students complete the self-assessment sheets at the completion of this process, as provided in the 
Student Booklets 
 
Summative Assessment  
 Production of a picture book – including all the stages of planning and preparation required 
 Participation in peer-assessment 
 Student self-assessment proformas 

 Copy of the student 

assessment task ( 2 

pages) either as a 

separate item or in the 

Student Workbook 

 Copies of peer-

evaluation proforma – a 

class set for each 

group 

 Copies of student self-

assessment 

worksheets, in the 

Student Workbook 
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Additional Suggested Activities: 

These are link activities that could be used as a gap-filler or as an extension activity for more advanced students: 

Activity Description Resources 
1. Enquiry & Elimination 

Game 
Using the table showing the labelled 12 close-up feelings faces from the book, 

 To start, the student who is “in” chooses a single picture from the grid but doesn’t 
reveal their choice out loud.  

 The other students in the class take it in turns to ask questions in order to work out 
which picture has been selected. The “in” student can only respond using either YES/ 
NO so only polar questions should be used.  

 The student who correctly identifies, via elimination, the correct picture gets to have 
the next turn at being “in”. 

A copy of the emotions pictures with word labels (in 
the Teacher Booklet) on OHT or projected on the 
screen from a video projector – 12 pictures in all 

2. Cartooning practice 
There are a number of cartooning practice activities and worksheets (including getting 
students to use tracing paper to trace cartoons) which could be completed outside the 
designated lesson time. These cartooning activities could be done as an extended Visual 
Art activity or used in subsequent units on other themes.  

 Various cartooning 
worksheets provided 
or samples of 
cartoons from other 
sources for students 
to look at 

 Plain A3 and A4 
paper 

 Black Artline pens (0.4) 

 Graphite pencils (B, B2) 

 Tracing paper 

 Scissors & glue 

 Textas,  

 Coloured pencils 

 Eraser 
 

3. Reading for Specific 
Information 

This activity requires students to identify both (i) feelings words in the text of the picture 
book; and (ii) words and phrases which evoke a feeling response. This activity is quite 
worthwhile and as such could easily be considered integral to the lesson on emotional 
dynamics. However, it should be acknowledged that it has a higher literacy demand than 
some of the worksheets and so should be approached with this in mind.  

 Copy of the activity worksheet 

 Highlighter pens or coloured pencils, in at least 
two colours 

4. Close Analysis 
This activity is really an extended cartooning analysis and may be something which 
students who are good individual workers (with Stage 4 level literacy) can complete. It is a 
detailed page by page analysis of the pictures and text in “Bigger than a Bully”, including 
the various use of symbols and cultural references.  

 Copy of the activity 

 Highlighter pens and pencils 

 
  



 

 

4.  Stage 1 & 4 Activities   
Print Masters  

(additional to those activities included in the Student Booklet) 
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feels like… 

looks like… sounds like… 

Before you start reading… 

 

 

 

 

Tapping into what 

you already know 

Stage 1 Unit: Lesson 1 
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Being brave and 

speaking up feels like… 

Bullying can feel like … 

The emotions that might stop 

you from speaking up are …. 

Working together to stop bullying 

feels and looks like . . . 
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confident nervous 

angry frustrated 

confused worried 

excited embarrassed 

surprised overwhelmed 

sad smug 

happy content 

hurt afraid 
 

Stage 1 Unit: Lesson 1 
Stage 1 Unit: Lesson 1 

Stage 1 Unit: Lesson 1 
Stage 1 Unit: Lesson 1 

Stage 1 Unit: Lessons 2 & 3; Stage 4 Unit: Lesson 4 
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 angry 

 

 confused

 

 afraid 

 

 happy

 

 anxious 

 

 hurt 

 

 angry 

 

 confident 

 

 overwhelmed 

 

 smug 

 

11  worried 

 

12  happy 
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Collage Instructions 

Use the Y-chart (on A3 card) to make a collage about 

feelings from the book. 

MATERIALS: 

 Cut-out photocopies of pictures from the 
book   

 Cut-out feelings pictures from yesterday 
and today’s tasks   

 Photographs of feelings faces 
 

 Cut-outs of faces from magazines or 
newspapers  

 Your own drawings and cartoons showing 
feelings relevant to each part of the Y-chart  

 

 

 

Stage 1 Unit: Lesson 3 
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Being brave and 

speaking up feels like… 

Bullying can feel like … 

The emotions that might stop 

you from speaking up are …. 

Working together to stop bullying 

feels and looks like . . . 
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Stage 1 Unit: Lesson 3 
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Puppet Role Play 

Scenario 1 

A bully is picking on another student. The student feels afraid and 

threatens to tell the teacher. The student ends up not doing 

anything.  

Q: How do you think the bully would react to being threatened with 

“dobbing”? 

Q: How might this make the victim feel worse? 

 

Scenario 2 

A bully is picking on another student. The student gets angry and 

tries to fight back.  

Q: How do you think the bully reacts to this? 

Q: How do you think the victim might feel now? 
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Chain of Events Pictures (Lesson 4) 
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BIGGER THAN A BULLY 

Drawing characters. 

 

What shapes can we see in this character? Draw them…. 

 

 

 

 

 

 

 

 



  Stage 1 Unit – Print Masters 

66 
 

 

BIGGER THAN A BULLY 

Drawing characters 

The best way to learn drawing is to practice and NEVER GIVE UP! Practise 

drawing some of the characters from “Bigger than a Bully” 
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BIGGER THAN A BULLY 

Drawing characters 

The best way to learn drawing is to practise and NEVER GIVE UP! Practise 

drawing some of the characters from “Bigger than a Bully” 
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BIGGER THAN A BULLY 

Drawing characters 

The best way to learn drawing is to practise and NEVER GIVE UP! Practise 

drawing some of the characters from “Bigger than a Bully” 
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BIGGER THAN A BULLY 

Drawing characters 

The best way to learn drawing is to practise and NEVER GIVE UP! Practise 

drawing some of the characters from “Bigger than a Bully” 
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BIGGER THAN A BULLY 

Drawing characters 

The best way to learn drawing is to practise and NEVER GIVE UP! Practise 

drawing some of the characters from “Bigger than a Bully” 
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BIGGER THAN A BULLY 

Drawing characters 

The best way to learn drawing is to practise and NEVER GIVE UP! Practise 

drawing some of the characters from “Bigger than a Bully” 
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“Bigger than a Bully” is not simply a children’s story. Neither is 
it an information text about bullying. It is a cartoon picture 

book which offers a strategy for overcoming bullying. 

 

The narrative or story of the book can be divided into four 
sections: 

 ORIENTATION: Orientation to the problem and 
situation 

 STRATEGY:  Proposing a strategy for resolving 
the problem 

 ACTION STEPS: Showing what that strategy looks 
like in practice  

 showing the actions that need to be taken  
 showing what a resolution might look like 

 REINFORCING CODA: Reinforcing the main 
message ie emphasising what the strategy is 
again 

Stage 4 Unit: Lesson 2 
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Teacher Answer Key - PLOT SEQUENCING: 

 

 
 

  

 

 

 

 

 
 

 

 

  

Stage 4 Unit: Lesson 2 
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“Puppet Play” – A Tale of Two Teddies 

AIM:  To demonstrate a short scenario depicting bullying, in order to provide a concrete focal point for discussion of 
the various roles people play in bullying as identified in research about bullying 

NB: The teacher could present an alternative scenario or adapt the materials provided. However, this particular scenario and use of 
characters/cast has been developed with the express purpose of keeping the tone of the lesson fairly light, as well as to provide a relatively 
emotionally neutral and memorable reference point for future activities. As such, this scenario has been integrated into the design of other 
worksheets. 

RESOURCES REQUIRED: 

1 set of colour cut-outs of each of the characters (masters provided on following pages), enlarged to A3 size and 
laminated OR actual dolls (OR a combination of both) 

CHARACTERS AND CAST: 

 Role, for teacher reference Description of Role 

Big Ted 

 

1. Bully  Actually initiates the bullying 

Stickman 
 

2. Target/ victim 
 Person who is on the receiving end of the bullying 

– the person being picked on 

Little Ted 
 

3. Follower/ henchman  Joins in but does not actually start the bullying 

Barbie 

 

4. Passive bully 
 Supports the bullying and often urges on others 

but does not take an active part 

Mickey Mouse 
 

5. Passive supporter 
 Likes to see bullying, finds it entertaining, but 

does not display active support 

Humpty 

Dumpty 
 

6. Disengaged onlooker 
 Sees the bullying but does not consider it relevant 

to him/her 

Jemima 
 

7. Possible defender 
 Dislikes bullying, thinks they should step in, but 

doesn’t 

Superman 
 

8. Defender  Comes to the aid of the target 

Postman Pat 

 

9. Authority figure 
 Person who is in a position of authority, such as a 

parent or teacher 

 

Details of “Puppet Play”/ Bullying Scenario 

Stickman is eating lunch by himself. Barbie and Mickey are sitting nearby. Barbie is busily texting on her mobile phone. 
Humpty is sitting under a nearby tree. Jemima and Superman are a little further away.  

Enter Big Ted with Little Ted following on behind. Big Ted struts up to Stickman and snatches his lunch. Little Ted joins 
in by rifling through Stickman’s school bag. Barbie calls out “Go gettam Teddies”. Mickey Mouse smiles and looks on. 
Humpty notices what is happening but then looks away like he is not really taking it in. 

Jemima turns and looks disapproving but doesn’t say anything. Superman flies over quickly and says something to the 
effect of “Hey what are you teddies doing! Big Ted, give Stickman back his lunch. Hey you too Little Ted!” [To the 
others]: “What are you guys looking at. Do you think it’s fun to pick on other people? Hey Postman Pat, can you come 
and help over here? Postman Pat appears from around the corner, who sorts out the trouble. 

TEACHER “DEMONSTRATION” 

Making things concrete 

Lesson 3: What does bullying look like? 
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Reader’s Theatre/ Class Role-play    Teacher Pages 

TEACHER INSTRUCTIONS:  

Before starting the actual preparation for the role play or reader’s theatre (with multiple players and 

readers), students should first be given the opportunity to complete the script. This involves identifying the 

emotions each of the characters might be feeling in the scenario and then translating that to the way that 

might be seen and heard physically i.e. in terms of tone of voice, body language and facial expressions. 

The reader’s theatre will work best with multiple players and readers i.e. in the case of those characters 

that do not actually speak aloud, but only “think” what is written in the script, have a different student 

read out what they are thinking from offstage while another student role-plays their facial expression and 

body language from the front. Cast the characters against type if possible.  

CAST … in order of appearance: 

1. Stickman (Victim) – not a speaking role 

2. Voice of Stickman’s thoughts i.e. offstage  

3. Barbie (Passive Bully) 

4. Humpty Dumpty (Disengaged Onlooker) – NB No formal lines – may improvise conversation at 
the start of the play with Micky Mouse 

5. Voice of Humpty Dumpty’s thoughts i.e. offstage 

6. Mickey Mouse (Passive Supporter) NB No formal lines – may improvise conversation at the start 
of the play with Humpty Dumpty 

7. Voice of Mickey Mouse’s thoughts i.e. offstage 

8. Big Ted (Bully) 

9. Little Ted (Follower/ Henchman) 

10. Jemima (Potential Defender) - not a speaking role 

11. Voice of Jemima’s thoughts i.e. offstage 

12. Superman (Defender) 

 

TIPS 

Encourage the various student cast members to highlight the stage directions only relevant to them as 

well as their lines (if they have any) with a highlighter pen.  

Ensure you de-brief the role-play adequately, including formally reintroducing the various cast members 

as members of the class. This helps to avoid students remaining in role and supports students to accept 

the difference between theatre and real life.  
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Reader’s Theatre/ Class Role-play    Teacher Pages 

Who says it?  
Name of character 
and role. 

Stage Directions  

How do they say it? OR 
How do they look? 
Feelings are shown 
through: 

 Tone of voice 

 Body language 

 Facial expressions 

What do they say or think?  
(When a character is not actually speaking but thinking 
aloud, it is written in a lighter font.)  

Stickman is eating lunch by himself. Barbie is sitting nearby, mostly preoccupied with her mobile phone. Micky 
Mouse and Humpty Dumpty are talking. Jemima is sitting on the far side by herself. Superman is shooting hoops 
nearby. 

Enter Big Ted followed by Little Ted. 

BIG TED (Bully): Sarcastic, looks 
dominating, strutting – 
menacing. 

So, what are you having for lunch, Stickman? Hmm, 
just what I felt like today… Give me that you little 
punk… 

STICKMAN (Target/ 
Victim): 

[thinking to himself] 
dejected, head down 

Far out, I wish these guys would just get leave me alone. 

LITTLE TED 
(Henchman/ 
Follower): 

Copying the body 
language of Big Ted – 
cocky, sarcastic 

Hey yeah nice one Tedster. I’ll have some too. Nice 
food Stickman. Did your mummy pack it for you? 

BARBIE (Passive 
Bully): 

[from a distance – looking 
up] jeering, laughing 

Hey Teddies, good one ... you guys are really funny. 

STICKMAN (Target/ 
Victim): 

[thinking to himself] 
looking up at Barbie then 
head down, self-conscious 

Everyone is laughing at me. They’re all looking 

HUMPTY DUMPTY/ 
(Disengaged 
onlooker): 

[thinking to himself] 
Vaguely noticing then 
daydreaming and remote; 
unconcerned  

Hmm. It looks like Stickman has lost his lunch again. I 
wonder what we are going to do next class. 

MICKEY MOUSE 
(Passive supporter): 

[thinking to himself] 
Looking up, smiling with a 
jeering look 

That’s really funny. I like those teddy bear brothers. 

JEMIMA (Potential 
defender): 

[thinking to herself] 
Looking up, concerned, 
seeming to disapprove 
(furrowed brow) but then 
self-conscious 

That’s so wrong! Those teddy brothers are getting 
meaner and meaner, and Barbie too. Maybe I could say 
something … what will everyone think . . . no, they’ll 
probably just turn around and pick on me too. 

SUPERMAN 
(Defender): 

Listening, confident, 
speaking with authority 

Hey you guys, stop that! What do you think you are 
doing! You think you’re so cool, don’t you but actually 
you are just being really mean. 
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Reader’s Theatre/ Class Role-play    Student Page 

Complete the script below by inserting stage directions i.e. how the actor should interpret his/ her lines. 

Who says it?  
Name of character 
and role. 

Stage Directions  

How do they say it? OR 
How do they look? 
Feelings are shown 
through: 

 Tone of voice 

 Body language 

 Facial expressions 

What do they say or think?  
(When a character is not actually speaking but thinking 
aloud, it is written in a lighter font.)  

Stickman is eating lunch by himself. Barbie is sitting nearby, mostly preoccupied with her mobile phone. Micky 
Mouse and Humpty Dumpty are talking. Jemima is sitting on the far side by herself. Superman is shooting hoops 
nearby. 

Enter Big Ted followed by Little Ted. 

BIG TED (Bully):  So, what are you having for lunch, Stickman? Hmm, 
just what I felt like today… Give me that you little 
punk… 

STICKMAN (Target/ 
Victim): 

[thinking to himself] Far out, I wish these guys would just get leave me 
alone. 

LITTLE TED 
(Henchman/ 
Follower): 

 Hey yeah nice one Tedster. I’ll have some too. Nice 
food Stickman. Did your mummy pack it for you? 

BARBIE (Passive 
Bully): 

 Hey Teddies, good one ... you guys are really funny. 

STICKMAN (Target/ 
Victim): 

[thinking to himself] Everyone is laughing at me. They’re all looking 

HUMPTY DUMPTY/ 
(Disengaged 
onlooker): 

[thinking to himself] Hmm. It looks like Stickman has lost his lunch again. I 
wonder what we are going to do next class. 

MICKEY MOUSE 
(Passive supporter): 

[thinking to himself] That’s really funny. I like those teddy bear brothers. 

JEMIMA (Potential 
defender): 

[thinking to herself] That’s so wrong! Those teddy brothers are getting 
meaner and meaner, and Barbie too. Maybe I could 
say something … what will everyone think . . . no, 
they’ll probably just turn around and pick on me too. 

SUPERMAN 
(Defender): 

 Hey you guys, stop that! What do you think you are 
doing! You think you’re so cool, don’t you but actually 
you are just being really mean. 
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Sorting & Analysing Activity 

Look at the pictures and ideas provided on the cards over 

the page. 

Work in pairs to answer the questions for each one.  

Can you sort the pictures into types of cartooning 

techniques used? 

  

Stage 4 Unit: Lesson 7 



  Stage 4 Unit – Print Masters 

88 
 

 

 

 What is the connecting cartoon in  

“Bigger than a Bully”?  

 Where would you normally see this 

kind of picture? What has this got 

to do with “Bigger than a Bully”? 

 What technique is this an example 

of? 

Stage 4 Unit: Lesson 7 
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 What is the connected illustration 

in “Bigger than a Bully”?  

 How has the symbol been adapted 

in “Bigger than a Bully” 

 What technique is this an example 

of? 

 

Stage 4 Unit: Lesson 7 
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 What is the connected illustration 

in “Bigger than a Bully”?  

 What technique has the 

cartoonist used in “Bigger than a 

Bully? 

 What meaning does the picture 

have?  

Stage 4 Unit: Lesson 7 
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 What is the connection with 

“Bigger than a Bully”?  

 What is the significance of using 

the image of Superman in “Bigger 

than a Bully”? 

 What technique is this an example 

of? 

Stage 4 Unit: Lesson 7 
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 What do these images all have in 

common? 

 Why do you think they are used in 

“Bigger than a Bully”? 

 What technique is this an example 

of? 

 

  

Stage 4 Unit: Lesson 7 
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"faster than a speeding bullet,  

more powerful than a locomotive,  

able to leap tall buildings in a single bound . . ." 

 

 

 

 

 Where does this quote come 

from? 

 How is this similar to a particular 

sequence of drawings in “Bigger 

than a Bully?” 

 What technique is this an example 

of? 

 

 How is this object used in “bigger 

than a Bully”? 

 What technique is this an example 

of? 

Stage 4 Unit: Lesson 7 
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 What is the object pictured? 

What is it used for? 

 What is the connected illustration 

in “Bigger than a Bully”?  

 What technique is this an example 

of? 

  

 What is happening in this 

sequence of pictures? 

 What is the main technique used 

here? 

 What other techniques are used? 

Stage 4 Unit: Lesson 7 
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 What happens for us as readers 

when we realise that what is being 

talked about is our “mouth”? 

 
 

 

  

Stage 4 Unit: Lesson 7 



  Stage 4 Unit – Print Masters 

96 
 

 

 What is the connection with 

“Bigger than a Bully”?  

 What is the significance of using 

this idea in the book? 

 What technique is this an example 

of? 

Stage 4 Unit: Lesson 7 
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 What technique is this an example 

of? 

 What is the effect of this way of 

depicting a bully? 

 How is the facial expression of 

the lion echoed in the way the 

bully is drawn in other parts of 

the book? 

Stage 4 Unit: Lesson 7 
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